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Abstract: Introduction. Digitalisation is a process of transformation covering all spheres of society. The introduction of digital technologies sig-
nificantly changes approaches to learning, opening new opportunities for building a flexible educational process. Mobile learning, as a form of
digital education, plays animportant role in this transformation, giving learners access to materials anytime and anywhere, making the educational
process more accessible and adapted to the requirements of modern society. The theoretical analysis consists in examining the digitalisation of
education in order to define the concept of mobility in the context of digital pedagogy, paying special attention to the concept of mobile-assisted
language learning and its key components. The role of the teacher in the educational process is considered, which is done through the analysis of
pedagogical behavioursin the classroom. The empirical analysis of the study consists of a pedagogical experiment based on the analysis conducted,
which investigates the use of mobile blogging as a means of completing written foreign language assignments. In conclusion, the possibilities of
adapting mobile language learning in different educational contexts are discussed and the prospects for effective integration of mobile blogging
into the practice of foreign language teaching in higher education are positively evaluated.
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AHHoOTauuA. BeedeHue. LinpposunsaLns npeactaBasier co60ii npoLecc TpaHchpopmaLiuy, 0XBaTbIBAKOLNIA BCe Chepbl XNU3HN 06LLeCTBa.
BHeppeHue LMQPOBbIX TEXHONOTMIA CylLLLECTBEHHO MEHSIeT NOAXOAbI K 06Y4eHWto, OTKPbIBAS HOBbIe BO3MOXHOCTA NS NOCTPOEHWS ri6-
koro 0bpa3oBatenbHOro npouecca. MobunbHoe 0byueHue, kak ofHa u3 GopM LMGPOBOro 06pa3oBaHMs, UTPAeT BaXHYK PONb B 3TO
TpaHchopmaLmm, npeaocTaBnss obyJarowumes AOCTyn K MaTepuanam B 06oe Bpems 1 B N1060M MecTe, uTo fienaeT 06pa3oBaTeNbHbIif
npovecc 6onee AOCTYMHBIM 1 aAANTUPOBAHHBIM K TpebOBaHMAM COBPEMEHHOr0 0bLecTBa. Teopemuyeckuli GHAAU3 3aKNK0YAETCA B pac-
CMOTPeHMI LndpPOBIM3aLM 06Pa30BaHMSA C Lieblo ONpeAeneHus NOHATAS «MOBUILHOCTb» B KOHTEKCTe LMdpPOBON nejaroruki, ocoboe
BHMMaH1e KOHLenLuyn MobuabHOro obyyeHus S3bikaM 1 ee kntoyeBbIM komnoHeHTam (Mobile-assisted language learning). Paccmarpu-
BAeTCs PoNib MpenojaBatens B 06pa3oBaTeNbHOM MPOLECce, YTO OCYLLECTBAAETCS Yepe3 aHanu3 MoAeneil nejarornyeckoro noBejeHns
B PamKax ayAMTOPHbIX 3aHATWIA. IMnupuyeckuli ananus3. ViccnefoBaHne COCTONT U3 NPOBe/EHINS NeAarornyeckoro 3KCNepuMeHTa, B Xoe
KOTOPOro U3yyaeTcs UCNONb30BaHWE MOBUIBLHOTO 60MTUHIA Kak CPe/CTBA BbIMONHEHUS MACbMEHHDbIX 3aAaHWii N0 MHOCTPAHHOMY S3bIKY.
B 3akmo4eruy paccMaTprBaloTCs BO3MOKHOCTM afjantaLii MOOMALHOTO 06y4eHNs MHOCTPaHHBIM A3bKaM B Pa3nNyHbIX 06pa3oBaTesbHbIX
KOHTeKCTaX, a Takxe NoNoXMUTeNbHO OLieHUBAOTCA NepcnekTMBb 3PGEKTMBHON MHTErpaLyu MobUAbHOrO 6NOMTUHIa B NPAKTUKY npeno-
[aBaHNS MHOCTPAHHBIX S3bIKOB B CUCTEME BbICLLETO 06pa30BaHNs.
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Introduction

Intensification of the educational process trig-
gered by social challenges and the needs of the
state pose new challenges for pedagogy.

Computerization of education is a key trend
in Russia. Notably, accelerated by the COVID-19
pandemic, digital education is now a ubiquitous
aspect of modern education, enhancing acces-
sibility by enabling instant access to information
worldwide [1].

Theoretical analysis

The integration of digital platforms in educa-
tion creates new concepts, forming digital peda-
gogy, which employs various digital technologies
to improve the education process [2]. Foreign
researchers consider digital pedagogy not as a
new medium but a part of the system of educa-
tion, defining it as “the exploration of the optimal
utilization of digital technologies in the realms of
teaching and learning” where software and devices
are the necessary medium [3]. Thus, “digital peda-
gogy” is more about digitalization of the learning
process rather than pedagogy itself. However, the
term of this educational process exists on its own,
providing researchers with a completely new ap-
proach to rethinking pedagogy.

A. A. Skulkin describes digital pedagogy as a
sphere within pedagogical understanding with the
focus on integrating and establishing innovative
educational norms that meet modern conditions.
It involves development of the techniques for
introducing these forms into educational prac-
tice while simultaneously improving the skills
of teachers [4].

Numerous interpretations for this term ex-
ist. According to I. V. Sergeeva, the essence of
digital pedagogy lies in utilization of digital
tools through the critical pedagogy framework
rather than in their straightforward application
for learning [5]. The emergence of the concept of
“digital pedagogy” is naturally consistent with
government initiatives in education, exemplified
by projects such as “Modern Digital Educational
Environment in the Russian Federation” [6]. Thus,
the need to use electronic educational resources
becomes obvious.

0. S. Kryukova believes that digital pedagogy
is often associated with higher education, while
online learning is employed both at universities
and in secondary schools [7]. I. O. Petrushev em-
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phasizes how digital pedagogy can simplify the
work both for teachers and students, for example,
by allowing students to complete their tasks at
home and send them by e-mail [2].

Digital pedagogy facilitates learner’s mobil-
ity to access educational resources through wire-
less connections and portable devices. By the
“mobility”, we understand learners’ accessibility
to educational resources at their fingertips. This
accessibility is a result of technological progress,
as technologies are becoming increasingly wide-
spread, even in the areas where traditional educa-
tional infrastructure is scarce [8]. As the modern
technologies provide ubiquity and flexibility [9],
we may speak about their mobility.

According to A. A. Skulkin, there are diverse
resources of digital pedagogy, including online
courses, educational platforms, digital libraries,
and video conferencing tools [4].

The diversity of pedagogical tools is one of
the advantages of digital pedagogy. This raises
the question of the methodological justification of
the use of certain resources in the context of the
disciplines taught in higher education.

The demand for language learning applica-
tions has led to the emergence of mobile-assisted
language learning (MALL) which was realized
through portable electronic devices. At the begin-
ning of the XXI century, the idea of introducing
MALL into education which was widespread
among western scientists, gradually found its
way to the Russian science. Due to the creation
of a methodological framework for distance and
blended learning, there is a potential for the de-
velopment of the MALL methodology for teaching
foreign languages at different levels [10].

Thus, a number of models of mobile-assisted
language learning were offered by various scholars.
One of them is a generalized model of N. N. Ka-
satkina, which reveals five interrelated elements of
using MALL in the educational process:

1. Language (as central and ever-changing
component);

2. Personality-oriented component;

3. Technical component;

4. Pedagogical and organizational compo-
nents;

5. Social component [11].

Y. V. Troshina and N. O. Verbitskaya created
the following model of mobile learning which
consists of four main blocks:

1. Educational component. As a system-form-
ing element, based on the selection of material;
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2. Organization of learning component. As
a systemic component, which considers mobile
learning as a part of the learning process that takes
place both in the institution (offline) and outside
the institution (online);

3. Communication component. The compo-
nent which provides interaction and feedback;

4. Technical component. A resource compo-
nent that creates technical conditions necessary
for the learning process [12].

Thus, based on the described models, we can
identify key components for successful MALL
integration into foreign language classes:

1. Methodology-oriented aspect. The peda-
gogical component should remain the basis for the
use of mobile-assisted language learning;

2. Technical accessibility. Mobile technolo-
gies must be user-friendly across various devices
and software platforms;

3. Socio-communicative aspect. Learning
should be targeted at a certain social group and
meet its interests and needs.

Diverse models in MALL and the growing
need for information technology competencies
prove that MALL technology plays a valuable role
in foreign language teaching in higher education.

F. Cakmak, based on the works of A. Kuku-
Iska-Hume [13] gives the following roles of the
teacher when integrating MALL into classroom
teaching:

1. Teacher-driven activity. This involves full
control of the learner’s activities by the teacher;

2. Teacher-set activity. It is based on teacher-
set goals, objectives and intended outcomes, but
the process and outcome depend on the ideas and
initiative of the learners;

3. Autonomous activity. This role provides
full freedom, self-regulated and informal learning
based on the learner’s personal interests [9].

F. Cakmak asserts that mobile language learn-
ing emerged from the broader framework of mobile
learning. For instance “Digital Pedagogy” mobile
learning is categorized as a method within the
discipline [14]. Similarly, in A. V. Golubinskaya’s
eponymous manual, mobile learning is placed
within the realm of online learning methodolo-
gies [15, p. 40].

Mobile-assisted language learning expands
on mobile learning, offering flexible learning via
mobile phones. These devices serve as portals to
global networks, resources, and learning plat-
forms. Teachers in higher education can integrate
MALL into the established models, fostering the
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hybrid approach that combines teacher-led activi-
ties with learner autonomy. Thus, we perceive mo-
bile-assisted language learning as an educational
digital tool employed by educators to complement
foreign language teaching methodologies.

Empirical analysis

Given that we see digital pedagogy as one of
the pedagogical tools. It is possible to assume that
MALL, when used as we have just outlined, can
be part of higher education.

J. Yang in his paper “Mobile Assisted Lan-
guage Learning: Review of the Recent Applica-
tions of Emerging Mobile Technologies” suggests
microblogging (mobile blogging) as one of its
tools [16].

Considering the hybrid teacher role in MALL
technology, balancing “teacher-set activity” and
“autonomous” approaches, we expect students to
use this technique.

Teachers at the Ural Federal University use
the “New Language Leader” textbook for ESL
students, incorporating tasks such as, for example,
composing travel experience essays (Figure 1). The
students were given the task to write posts about
their own travels modeled on a simulated blog
post in the textbook. To enhance the experience
and simulate real-world blogging, the students
were encouraged to use Blogger.com (Figure 2),
a Google platform accessible via mobile devices.
This platform offers various features like photo
integration and text structuring, mimicking a
genuine blogging experience (Figure 3). In addi-
tion to the creative and practical component, the
learners can interact and comment on each other’s
posts using the comment feature of the platform.
The group produces a thematic blog comprising
the students’ posts and comments, with feedback
given in class.

Our experience of using mobile blogs is
similar to the examples described in J. Yang’s
article, where researchers studied the effective-
ness of audio blogs in language learning. From
the teacher’s perspective, H. Y. Hsu, S. K. Wang,
and L. Comac conducted a series of experiments
using audioblogs as a pedagogical tool for Eng-
lish classes. Students submitted assignments
via audioblogs, which then were archived on
a platform resembling an audioblog. These ac-
tivities improved communication and facilitated
performance assessment between instructors and
students [17].
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STUDY AND WRITING SKILLS 9.5

Nice is a great city to stroll around. In the morning, we
decided to visit Cours Saleya, the market square. It's a historic
area, surrounded by 500-year-old buildings. It's also a trendy
place. There are always lots of tourists who go to enjoy

the atmosphere, sample the range of foods and admire the
flowers on display. A lot of residents go there on Sundays

to buy their supplies of meat, cheese, spices and fruit for

the week. We had a nice meal at a restaurant. The salad was
really good and the waiter was charming and helpful. It was a
really relaxing time for both of us.

It wasn't just the food that was great. There were several
street performers in the square playing various musical
instruments, but the highlight for us was a group of Brazilian
dancers and acrobats, They were all men and incredibly
athletic. Their performance was really exhilarating. They
jumped incredibly high and did somersaults on the hard
ground, accompanied by Brazilian music. One of them was
very funny. He made jokes in French and English to the
crowd and managed to persuade a young child to climb up
the human pyramid formed by the other acrobats, There was
a thrilling end to the performance when the most athletic
performer jumped over a wooden bar which had been raised
to an incredible height. It was really dangerous to do it, but
exciting for the crowd.

In the afterncon, we hired bicycles and visited the Chagall
and Matisse Museums. We had to ride up a long, steep hill to
get there. It was exhausting. At one point, we were passed by
a group of young, fit cyclists who seemed to find our efforts
hilarious! We really suffered and felt dreadful when we got
there, but it was worth it. Both museums were outstanding:

Fig. 1. Writing task example (color online)

HassaHue
RN - o
The capital of Great Britain HazpaHnwve

7 - o o~ [~ T~ 06bluHbIi ~ B . /7 - o~ - 1T~ 06buHbIA ~ B .0

The best adventure I've ever have was at the end of
2019. The first feature of this tour was that I didn’t
pay money for it at all but I'd paid it with my
mental efforts. To win such an unbelievable price |
had to write a sonnet in the style of Shakespeare. 1
was not at all confident in my abilities, but I tried
and I succeeded, so if you ever seec an interesting
opportunity, never miss it, try it!

After the excitin%fees, the moment of departure has
finally come. Upon arrival, I felt incredible
emotions, I just couldn't believe that I was here in
the UK, in England, in London!

Fig. 2. Example of an essay Fig. 3. Blogger.com interface
Results By now, pioneering research in this area has
long evolved into more fundamental and widely
The increasing digitization of higher edu- recognized studies. The accessibility provided

cation and widespread use of portable devices by learning tools, particularly mobile language
by learners suggest the potential for integrating  learning, is undeniable. The wide range of options
mobile-assisted language learning into teaching  offered by electronic resources and devices in the
languages for diverse specialists. educational process has the potential to introduce

346 Hayy4Hbivi oTaen



E. S. Voronina. Implementation of mobile-assisted language learning in the educational procesm @

something new into traditional classes. Ignoring
existing digital pedagogy methods is unacceptable
because integrating technological practices into the
learning process can diversify it. Our experiment
with a personal blog demonstrates the convenience
and adaptability of any modern platform to edu-
cational needs, and support from mobile versions
of websites enables learners to complete tasks
anytime and anywhere.
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